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A Study on the Influence of online learning readiness

on College students’ online learning engagement

Rao Aijing, Wan kun

(Research Center for Education Informatization, Shangrao Normal University, Shangrao Jiangxi 334001, China)

Abstract: Online learning engagement is an important condition for ensuring the quality of online teaching
during the “Suspended Class, Ongoing Learning” period. Based on the survey data of 5789 college
students, this paper analyzes the status of online learning readiness of college students, the status of on-
line learning engagement of college students, the impact of online learning readiness on online learning
engagement of college students, and the mediating role of online learning self-efficacy, perceived teacher
support, and online learning platform experience during the epidemic period by using descriptive statistics
and regression analysis. The results show that: college students’ online learning preparation is insuffi-
cient; college students’ online learning engagement is not high as a whole; college students’ online learn-
ing readiness has a significant impact on college students’ online learning engagement; online learning
self-efficacy, perceived teacher support, online learning platform experience have mediating effect be-
tween online learning readiness and online learning engagement, and corresponding countermeasures are
proposed based on the results of data analysis. Finally, on this basis, several directions that need to be
paid attention to online learning in the future are considered: Dimension of technical support, dimension
of online learning resource design, dimension of teachers’ support.

Key words:online learning readiness; online learning engagement; online learning self-efficacy; mediating

effect



